Since Socrates' time teachers have been increasingly aware that students bring far more to the classroom than their mere physical presence.
Very often they bring hierarchies of emotion and experience which can inhibit or materially affect in many ways the social interaction and climate for learning within the classroom milieu.
In an effort to better understand the learning characteristics of culturally disadvantaged adults, and more particularly to study certain emotions, or emotional factors, commonly observed among this population and which appear to inhibit both participation in organized educational activities as well as learning, we have surveyed the literature in several areas of psychological research. In the course of this survey we have endeavored to:
I. Examine the concept of Self, as it may pertain to the adult basic education student.
Review Rokeach's hypothesis of the Closed Belief-Disbelief
System in an effort to relate it to the emotional make-up of adult basic education students.
3. Describe the "Closed" social environment which may give rise to the phenomenon of the "Closed" mind.
4. Identify some of the personality characteristics of the adult basic education student which may interfere, in some discrete manner, with his potential as a learner.
* * * * * * * * * * * * * * * * * * * *
The Concept of Self A man's Self, his "Phenomenal" or "Unique" Self, is the hidden key to his learning behavior, and is formed through Landsman feels that all learning is internalized more rapidly as it is perceived positively to The Learner's aspects of Self; and that learning which is related to negative aspects of Self is pushed away, avoided, rejected, and only rarely internalized.
Landsman defines a well-adjusted person as the Open Self, a man who is free of his past, free of forgotten traumas, free of threatening groups. A well-adjusted person is an effective person, a being capable of approaching new ideas with enthusiasm, and fearing neither failure nor embarrassment.
But the Closed Self, Landsman says, is constricted, rejecting, fearful of anything new, anticipating failure, and avoiding new experiences.
Landsman states:
A series of threatening, friOtening school years constricts and closes the self, develops feelings of self-worthlessnyos and continues the vicious circle of avoidance of learning.
Thus it appears important that individuals come to possess what Landsman calls an "Open Mind," because people learn only because they have found that learning has personal value for them. Fernald says, "The greatest handicap to the non-reader is the complex which accompanies it." 11 She feels that the Closed Mind is caused by °calling attention to the emotionally loaded situation in the classroom; teaching through the use of methods by which the student cannot learn, and by pointing out only the failures, not the successes of the student." politics, religion, the academics of science, philosophy, and even human-1. The specific content of primitive beliefs is to the effect -t the world one lives in is a threatening one.
2.
The formal content of beliefs about authority and about people who hold to systems of authority is to the effect that authority is P,bsolute, and that people are to be accepted and rejected according to their agreement or disagreement with such authority.
3. The structure of beliefs and disbeliefs perceived to emanate from authority is such that its substructures are ii relative isolation with each other.15
In Rokeach's description of the Closed Mind, given above, we can find several meaningful implications for adult basic education, which shall be elaborated upon later. Also germane to the possibility that the ClosedMind in the adult basic learner inhibits his learning is Rokeach's hypothesis that all belief-disbelief systems serve two conflicting sets of motives:
1. The need for a cognitive framework to know and to understand (which, if stronger than other needs, results in the Open Mind.)
2. The need to ward off threatening aspects of reality, (which, if 16 stronger than other needs, results in the Closed Mind.) Rokeach states:
To varying degrees, individuals may become disposed to accept or to form closed systems of thinking and believing in proportion to the degree to which they are made to feel alone, isolated and helpless in the world in which they live, and thus anxious of what the future holds in store .These closed systems lead to feelings of guilt, and a disaffected outlook on life. The persons over -identify with absolute authority to defend Self from aloneness, isolation, self-hate and misanthropy.17
In essence, therefore, the Closed Mind is a system of cognitive defenses against the pain of anxiety; it gives rise to the preparation of defense mechanisms of repression, rationalization, denial, projection, reaction formation, and over-identification. Would not the erection of a system of cognitive defenses against anxiety be common to a sub-culture and to a people which feels rejected and deprived by the rest of society? Frumkin concludes his interesting study with the optimistic observation that "education can help people become less dogmatic, because dogmatism is a function of the level of education: the higher a person advances within the educational complex, the less dogmatic he becomes."
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From this it logically follows that education, by helping to decrease dogmatism in individuals, is aiding one of the most important aims of our democratically oriented society; namely, the creation of the kind of citizen who is more likely to act upon the basis of reason and critical thinking than upon impulse, emotion and blind acceptance of dogma.
13.
However, Frumkin warns that:
Low socio-economic status, ..has the effect of maintaining dogmatism in disprivileged groups by preventing the development of the attitudes and opportunities necessary to achieve the critical intelligence needed to reduce dogmatism and achieve some measure of objectivity.z8
It would seem apparent from the evidence offered above that, for Thus, in summary, the dogmatism of the low socio-economic peoples may represent an inhibitory factor to learning; and may well inhibit the learning response of the culturally disadvantaged and the illiterate.
Perhaps, at this time, we can ascertain in what ways dogmatism may interfere with learning.
Personality Characteristics and Learning
As we survey the literature on dogmatism, and on Open and Closed Belief-Disbelief Systems, let us consider the personality characteristics of the adult basic education student, which may inhibit or interfere with his learning.
One consideration regarding individuals whose Closed Mind contributes to their illiteracy is the fact that such persons feel that they are being manipulated or victimized by forces beyond their control. Such people, those who feel that their own efforts to have little to do with the good or 33 bad fortune that befalls them, are described as "alienated."
Jackson appears, the youthful criminality begins to harden; the goals and hopes of earlier years fade rapidly away.
4. Fourth Level, in which the person rejects or fails to develop a commitment to one or more fundamental values of his society.
As the culturally disadvantaged "progress" from one level to the next higher, the tendency to minimize and defame school values, and to "close" the mind against the school, against education, and against educational and societal goals grows greater and greater. Perhaps in the area of alienation lie the greatest socio-intellectual challenges of our times.
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In a second study of alienation Seeman and Evans found that a person's sense of alienation or powerlessness is a factor which affects his fact that in our current efforts to bring education to the nation's illiterates, and to enroll the culturally disadvantaged in basic education programs we often encounter strong and even violent resistance.
A third personality characteristic of the adult basic education student may be contained in the "Hostility and Anxiety toward Authority" which Taylor finds is characteristic of the Low Achiever.
As Taylor states:
The degree to which a student is able to control his anxiety is directly related to his level of achievement, and the student's ability to conform to and/or accept authoritlyemands will determine the amount of academic success.
The hostility exhibited by ghetto residents toward authority is legendary.
In fact, a major change in curriculum content has been made .1Ln the Great Cities Schools Improvement Programs as educators attempt materially to change the adult basic learner's concepts of the policeman and the role of the law in contemporary society. in authority designed to inhibit their feelings tend to enhance this effect.
Thus, it would appear that the greater the effort exerted by the culturally deprived to approach the threatening school situation, the greater will be his fear of the threatening environment. Conversely, the greater effort exerted by the teacher or school authorities to bring education to the illiterate or to the low socio-economic class member, the more fearful the situation may seem to the prospective student. Though the literature is voluminous on the subject, the personality factors inherent in the Open-Closed Mind phenomenon are not the only inhibitors in the illiterate's struggle to obtain an education. In a world he did not make, the illiterate must break out of a caul of defeat, desperation and despair if he is to achieve. This caul is compounded of parental failures, societal failures, and the failures of history. The causes of his illiteracy are as numberless as the paving stones of the streets he calls home.
When the nation undertakes to bring education to its culturally deprived, it undertakes a staggering task. This task will require a high degree of commitment, and educators must bring new weapons, new resources and new approaches to fight the Closed Mind--a prime source of the culturally deprived person's resistance to learning.
Only through an expanded national effort, combined with the carefully planned, imaginative use of the new approaches to the teaching task, can the war against adult illiteracy be won!
